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ABSTRACT

This project is based on the input hypothesis theoretical framework. The literature
review explores the importance of pronunciation in English communication, problems with
pronunciation and what causes them will be talked about for people learning English. Lastly,
since the goal of this field project is to help English language learners in China improve their
pronunciation, the third theme is about how to solve pronunciation problems and what
learners need. One of the conclusions is that Chinese language learners' performance in the
English language is significantly influenced by motivation, attitudes, parental support,
openness to communication, and other linguistic and nonlinguistic factors.
This field project is aimed at providing solutions and suggestions to the pronunciation
problems faced by many Chinese learners of the English language. The curriculum is created
for English as a Foreign Language (EFL) teachers working in high schools or universities in
China. EFL teachers will use the pronunciation lesson plan to address the issues faced by
Chinese students in learning English pronunciation. For Chinese learners, the biggest
challenge in oral communication is to pronounce English accurately, which affects their
communication in the English language with native speakers. Even if they have studied
English for several years and passed English proficiency exams, they still struggle with
English pronunciation. This project can help Chinese learners of the English language resolve
some of their most significant issues with English pronunciation. The objective is to provide
opportunities to the learners to practice English pronunciation.
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CHAPTER I
INTRODUCTION

Statement of the Problem
In a world where English is becoming increasingly popular, more and more Chinese
students are opting to further their education overseas in English-language countries. Many
English learners, regardless of where they originate from or what nationality they belong to,
have challenges in learning English, which might include issues with pronunciation,
grammar, semantics, and other aspects of the language (Bian, 2013). While all these aspects
of language are important, pronunciation is the foundation of all of them. Darcy (2018)
emphasizes the role of pronunciation in communication by saying, “Spoken language is
sound—and sound gives life to grammar and vocabulary. Without the sound (that is, the
phonology, or the pronunciation), one cannot bring the rest of language to life” (p.13).
Therefore, accurate pronunciation is crucial for successful communication not only in
English, but in other languages as well.
English pronunciation is an important issue among Chinese English learners. In terms
of oral communication, one of the biggest challenges is clearly the proper pronunciation of
English, which often prevents Chinese students from being understood by native speakers or
English learners from other languages. On the other hand, the ability of a speaker to
communicate effectively via the use of their language depends heavily on the clarity and
precision with which their words are spoken (Darcy, 2018). Due to "DUMB ENGLISH" has
become the preferred method of learning for many English learners, resulting in students
being surprised when they encounter challenges in authentic oral communication (Zhang &
Yin, 2009). DUMB English is a phrase used to describe the people who have good written
skills but do not possess the ability to communicate in the language effectively. Oral
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communication for these people is especially difficult because they are not well-versed in the
spoken part of the language. Despite many Chinese students having studied English for years
and passed several English proficiency exams, nonetheless, find it difficult to communicate
effectively in spoken English. Lack of pronunciation accuracy creates a problem among
Chinese students because it affects students’ comprehension and expression in English, but
also affects their self-confidence and social interactions in a negative way (Jahara &
Abdelrady, 2022; Morley, 1998).
One of the reasons for this lack of pronunciation skills is the fact that most Chinese
people who learn English do not get enough exposure in an authentic English-speaking
environment to learn the correct pronunciation of the language at the same time. Additionally,
the majority of students are required to study a second language after acquiring their mother
tongue. Several Chinese dialects do not have some phonemes that are found in English.
Thirdly, a study by Knell and Chi (2012) found that motivation, attitudes, parental support,
willingness to communicate, and other linguistic and nonlinguistic variables have a
significant effect on proficiency in the English language among Chinese learners. Students
who adopt a second language are dependent on factors such as age, motivation, lack of
conceptual patterns for change, stress, intonation, and rhythm. The differences in the phonetic
features of the native language and learned language make it difficult for people to learn a
new language. Similarly, younger people can grasp a foreign language much quicker than
older people. The differences in rhythm of the vowels and consonants have a significant
effect on learning a new language. Furthermore, poor English pronunciation is caused by a
variety of variables, including learners' previous pronunciation instruction, which was
affected by their previous English instructors, who are not native speakers and also had poor
pronunciation, and learners' own inattention to pronunciation study and practice.
Pronunciation is a crucial element of learning a second language, and it is well-known that it
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is a challenge. Pronunciation issues impair language learners’ ability to communicate
effectively (Hinofotis, 1981). As noted by Morley (1998): “Observations that limited
pronunciation skills can undermine learners' self-confidence, restrict social interactions, and
negatively influence estimations of a speaker's credibility and abilities are not new.” The
quality of pronunciation and intonation is strongly related to the appropriateness of
communication in a discussion while speaking English. Needless to say, intelligibility will be
affected by the quality of the pronunciation. It is critical for a teacher of English to address
the issue in the context of the scenario at hand.
This project aims to contribute to the solution of the pronunciation problems
encountered by Chinese English learners by providing a pronunciation lesson plan that will
guide English as a Foreign Language( EFL) teachers who are teaching pronunciation to
Chinese language learners.
Purpose of the Project
The main purpose of this field project is to provide a sample pronunciation curriculum
for English language instructors in China to address the issue of mother tongue interference
in English pronunciation, evaluate several variables that affect English pronunciation for
Chinese language learners, compare Chinese and English sound systems, and finally provide
helpful scenarios for education and learning English pronunciation. Researchers are looking
for a way to investigate how common pronunciation errors occur for Chinese language
learners, how to deal with the problem of mother tongue interference in English
pronunciation, and how to compare the English and Chinese sound systems for educational
purposes. These sample lesson plans contribute to the field by shedding light into these areas.
Through the implementation of these lesson plans, language teachers can help their students
distinguish the sound of a pattern that is different in Chinese and English and also support
them in their efforts to diminish the issues they are experiencing with English pronunciation.
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Zheng and Liu (2018) state, “The less English pronunciation problems Chinese learners have,
the more likely they are to master English and put it into use” (p. 1483). This field project is
also intended to assist Chinese language learners who are currently struggling with their
English pronunciation by providing them with opportunities to practice.
Theoretical Framework
This field project is based on Krashen's (1985) Theory of Second Language
Acquisition: The Input Hypothesis.
Learning a second language comes with a fair share of difficulties for second
language learners. One such difficulty is pronunciation, which may be brought about by
factors such as mother tongue interference and different language sound systems. Nair,
Krishnasamy and Mello (2017) point out that although pronunciation receives the least
attention in classrooms for English learners, it is the most crucial aspect when it comes to an
understanding of what a person says when they are speaking a language. This is especially
difficult for second language learners as they learn new languages like English. Liu (2015)
denotes that Stephen Krashen, a leader in the area of second language acquisition, has made
significant contributions to the comprehension of language learning. Abukhattala (2013)
writes that according to Krashen, there are five main hypotheses in second language
acquisition theory. These five hypotheses are the natural order hypothesis, acquisition or
learning hypothesis, monitor hypothesis, affective filter hypothesis and the input order
hypothesis.
According to Krashen (1992), the input hypothesis states that, “We acquire
language by understanding messages that, ‘comprehensible input’ (CI) is the essential
ingredient in language acquisition.” Comprehensible input is necessary for language
learners to grasp the new language. When the level of language input is similar to that of
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their native language, they have much more difficulty in learning the other language. The
learner should be able to read the language before they move on to the speaking part.
Therefore, the learner quickly understands the language since reading allows the brain to
deliberately store the information (Krashen, 1992).
The natural order hypothesis supposes that the acquisition of the rules of language is
in a foreseen order. This order may vary from orders followed during class instruction
(Abukhattala, 2013). On the contrary, in the acquisition or learning hypothesis, second
language learners have two distinct methods of growing skills and developing competencies
in a second language, that is, through acquisition and learning. The acquisition is an
automatic subconscious approach that is more naturalistic. Acquisition uses language for real
communication, whereas learning pays more attention to the language structure (Abukhattala,
2013). On the other hand, the monitor hypothesis denotes that being able to produce second
language utterances comes from the subconscious knowledge that a second language learner
has acquired while learning. This subconscious knowledge is, frankly, a monitor that helps
the learner to be able to change output (Liu, 2015). Nevertheless, the affective filter
hypothesis postulates that "understanding a message is not enough to assure language
acquisition." The theory argues that affective factors can bring about a mental block that may
hinder input from getting to the language acquisition device (Abukhattala, 2013).
Stephen Krashen's Second Language Acquisition theory: The Input Hypothesis is the
most relevant hypothesis to this project. This theory postulates that human beings obtain
language in one way by comprehending messages (Liu, 2015). Krashen claims in his input
hypothesis that for a second language speaker's proficiency to grow, the speaker should be
exposed to input that is somewhat beyond their present level of competence (i+1). In other
words, it is Krashen's formulation of “comprehensible input”, that is, “i+1” (Abukhattala,
2013). The language learner's current proficiency in a second language is denoted by the
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letter “I". For language learners, "i+1" represents the next step in the natural progression of
their language skills. “1” denotes the distance between the current level and the next one. In
this theory, speaking and writing skills develop from listening and reading skills and thus,
instructors should emphasize the former skills (Abukhattala, 2013).
Essentially, the most effective learning technique is to begin by matching the
language learners' current level and then increasing the difficulty by one degree, much like
the next step up a ladder (Liu, 2015). Krashen's input hypothesis theory hypothesizes that
from "input to production", there is a timespan where language learners do not bring forth
original statements. This period is described as the silent period. Language learners seem to
need to interiorize the information well during this silent period (Abukhattala, 2013). One
common problem faced by institutions that offer language teaching is that this silent period
differs in length from speaker to speaker. Some language learners have short quiet periods
and begin to produce immediately after learning. On the other hand, several language learners
require long silent periods to create what they have studied in their classrooms (Abukhattala,
2013).
Nonetheless, the input hypothesis faces some criticism. Some theorists argue that the
input hypothesis lacks evidence citing that the idea does not have enough "explanatory
power" (Liu, 2015). Some term the theory as vague, and the three major arguments that arise
are on the matters of the comprehensible input, the next level (i+1), and the process of
acquisition (Liu, 2015). Despite this criticism, it is undeniable that the input hypothesis has
assumptions deemed to be true. Thus, in conclusion, this project seeks to draw on the insights
of the input hypothesis to decipher the problems of pronunciation facing English language
learners and find suggestions to improve the pronunciation skills of these English Language
Learners in China.
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Significance of the Project
Learning how to pronounce a language correctly is one of the most challenging
aspects of learning a new language, and it is also one of the least popular subjects for
instructors to handle in the classroom (Darcy, 2018). This project is significant for English
instructors in China since it will assist teachers in being more aware of the many distinct
sound patterns that students encounter, as well as gaining a better understanding of the
numerous different pronunciation issues that students face in various circumstances. English
as a Foreign Language instructors should concentrate on their students' requirements, levels,
and abilities, including pronunciation in their oral skills and other courses, and this project
will be of assistance to instructors, resulting in increased learning by students.
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CHAPTER II
REVIEW OF THE LITERATURE

Introduction
Language learners in China often struggle with the pronunciation of English words
and phrases. When speaking English, one of the most significant obstacles is definitely the
correct pronunciation, which commonly limits Chinese students from being understood by
native speakers or English learners from other languages.
The claim of this literature review is that English pronunciation is a big issue among
Chinese English learners and the need for targeted solutions to this problem. This literature
study will focus on three themes to support this claim. This literature review starts with the
first theme that is the significance of pronunciation in communicating in English.
Pronunciation problems and the causes of these problems for Chinese language learners will
be discussed in the second theme. Finally, as the objective of this field project is to improve
the pronunciation skills of English language learners in China, the third theme focuses on the
solution for pronunciation problems and what learners need.

The Importance of Pronunciation in English Communication
Pronunciation is an important part of the English language which helps in
communicating well, helps in achieving success in the US classroom, boosts language
learners’ confidence, and even helps them in socialization. According to Cakir and Baytar
(2014), pronunciation impacts the attitude held by language learners, and also, accurate
pronunciation of English words helps in overcoming anxiety in the communication process
(p. 100). Similarly, Prashant (2018) articulates the idea of effective communication in any
language is believed to emerge with proper pronunciation which helps in further
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understanding the association and use of words (p. 15). Likewise, the functionality of the
pronunciation with the learnability associated with the complex use of language without
which could limit individuals to communicate effectively (Bakar, 2015, p. 144). These studies
demonstrate the significance of pronunciation in English, which allows individuals to
communicate effectively, assists them in obtaining success, enhances their confidence, and
assists them in socializing.
Proper pronunciation also encourages language learners to use the target language
more frequently and with more confidence. Barker and Abdullah (2015) addressed the issue
associated with pronunciation and investigated it as a means of the requirement for
non-native speakers. The authors conducted the research with the help of a questionnaire in
learning the importance of accurate English pronunciation. The findings demonstrate that
accuracy in pronunciation is perceived as positive reinforcement. The authors suggest that
this discovery might be used to measure students' perceptions of their English language
competence and could even be used to improve learners' competency while also assisting
trainers in ensuring it as a method of improving learners' capability of utilizing English.
Similarly, the article presented by Prashant (2018), addresses the sociability issue associated
with pronunciation in the English language. The author studied the English language and its
evolution of becoming the local language, associating it with the sociability of the
individuals. The particular study was focused on the linguistic aspect associated with the
language with the author also focusing on a literature review. The findings indicated that the
capability of pronouncing properly helps in gaining confidence and also helps in presenting
the exact meaning as changing the pronunciation changes the meaning associated with the
word.
The findings in an article by Cakir and Baytar (2014) point out the intelligibility issue
which is defined as “the degree to which a speaker’s utterance is understood by a listener” (p.
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106). The authors addressed the issue associated with late learners and the phonetic
development based on the first language which could impede English pronunciation. The
purpose of this study was to understand the attitude toward foreign languages and the
importance of pronunciation in oral communication. The study included a total of 58
participants from the English preparation program. The findings illustrated that learners are
able to properly use phonetics even after the critical age when this skill is taught as part of
language instruction in an effective way. Similarly, Zhang and Yin (2009) discuss the
importance of pronunciation for communication in English addressing the frequent issue
associated with Chinese learners. They focus on the phonetic element associated with English
and how it is used and argue that accurate pronunciation along with intonation directly
impacts the meaning associated with the words and how they are perceived. Zhang and Yin
(2009) conclude with the idea that the first language does interfere with learning English, but
could be improved with sufficient knowledge and instruction of phonology along with
phonetics.
Overall, pronunciation is accepted as one of the essential elements that help people
feel confident when they communicate and get their message across effectively. Using
inaccurate pronunciation may cause some misunderstandings, and it can be minimized
through effective instruction of pronunciation.

Pronunciation Problems and Causes for Chinese Language Learners

Differences and Difficulty in Pronunciation
Research demonstrates that the presence and absence of different words and sounds in
English and Chinese affect the pronunciation of English learners. This includes a study by
Gilakjani & Ahmadi (2011) that illustrates the reasons for difficulties in learning a second
language and its pronunciation, another study by Han (2013) that conceptualizes the
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pronunciation problems of English learners in China, and another study by Zhang & Yin
(2009) analyzes the differences between Chinese and English pronunciations.
The research carried out by Gilakjani & Ahmadi (2011) explores the reasons for
difficulties in pronunciation of the foreign language. The major reasons for students to adopt
a second language are dependent on factors such as age, motivation, lack of conceptual
patterns for change, stress, intonation, and rhythm. The differences in the phonetic features of
the native language and learned language make it difficult for people to learn a new language.
Similarly, younger people can grasp a foreign language much quicker than older people. The
differences in rhythm of the vowels and consonants have a significant effect on learning a
new language.
Another article by Han (2013) discusses the problems of English learners in China.
Intending to provide a deeper context into the problems of pronunciation of Chinese in
English, the author segments the problems with elaborate examples. Chinese words usually
start with consonants and end with vowels whereas English words can start with both vowels
and consonants and end with either of them. The differences between them thus result in
phonotactic problems. Chinese students tend to add “ [ə] after [t], [d], [k], and [g], whereas
they tend to add [ʊ] following [p] and [b] because there are similar pronunciations in Chinese
such as “/tə/, /də/, / kə/, /gə/, /pʊ/, and /bʊ/” (Han 2013). Analogous to the findings, Zhang
& Yin (2009) also provide the differences in the vowels and consonants of American English
and Chinese.
Similar to the above study, Zhang & Yin (2009) provide the differences between
English and Chinese language and the problems associated with them. The author analyzes
barriers to learning English among Chinese students as age and lack of knowledge of
phonetics of the English language. The article is necessary to understand the problems in
pronunciation to seek measures that will help solve the pronunciation difficulty in English
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learners. There is the influence of the native language on the learned language. In Chinese,
the sound /i/ exists, but whether the vowel is long or short does not make any difference in
meaning, while the English phonemes /i:/ and /i/differ a lot in meaning as in the word ‘sheep’
and ‘ship’. Chinese learners are unaware of the differences and thus increase the difficulty
level for them to learn English.
These articles are important to understand the reasons for difficulty in learning a new
language. On the contrary, Zhang & Yin (2009) and Han (2013) provide specific contexts of
problems in Chinese and English pronunciations. These articles are helpful to explore the
problems in pronunciation to provide a comprehensive idea of the aspects of improvement for
Chinese students to learn English. Associated with this are the digital tools and media for
making the learning process easier.
Motivation for Learning
Learning a second language is essential in the modern world to compete with the
growing global expansion. Motivation plays an important role in learning English as a second
language. A study by Knell and Chi (2012) found that motivation, attitudes, parental support,
willingness to communicate, and other linguistic and nonlinguistic variables have a
significant effect on proficiency in the English language among Chinese learners. Another
study by Yihong et al. (2011) claims that motivational factors and self-identity changes in
students affect the English learning process among students in China. Similarly, a study by
Yahaya et. al (2011) examines the correlated motivation types, their effect, and self-identity
that influence the learning of the English language among Chinese students as their second
language.
In 2012, authors Knell and Chi (2012) conducted a study among 175 students between
grades 4-6 in a school affiliated with Shaanxi Normal University engaged in English learning
as a core or immersion subject. The purpose of the study was to investigate the roles of
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motivation, attitudes, parental support, willingness to communicate, perceived competence,
and language anxiety in the acquisition of English among Chinese students. The findings of
this study indicate that non-linguistic variables such as motivation, attitudes, willingness to
communicate, and language anxiety are the major factors that influence English proficiency
in immersion and non-immersion Chinese students.
Similarly, another study by Yihong et al. (2011), correlated motivation types, their
effect, and self-identity changes among Chinese students learning the English language. The
study was carried out among 2,278 undergraduates from 30 universities in 29 regions of
China with the purpose to explore the relationship between learning motivations and
self-identity. The article also examines the motivational factors of learning English among
Chinese students. The study concluded that motivational factors such as immediate
achievement, the motive for traveling abroad, individual development, and social
expectations are relevant for students to learn English. Learning English is also associated
with self-identity changes, especially confidence.
Likewise, Yahaya et al. (2011) explored the factors that lead to fluency in English for
Chinese students in Johor Bahru. The study was conducted among 119 students from
Southern College in Johor Bahru to confirm factors such as motivation, perception, and
attitudes of students towards themselves have a great impact on their learning processes. The
study results demonstrated that the learning processes of the students are influenced by their
perception of English, confidence, and encouragement but not by parental influence. The
study concludes that motivating factors play a huge role in the learning capacities of students.
All this research supports the idea that motivation factors are essential for learning
English among Chinese students, and the lack of confidence in speaking English is a major
roadblock for Chinese students to learn English. Yahaya et al. (2011) and Knell& Chi (2012)
found that there is less contribution of parental influence among the students to learn English.
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The studies thus examine the factors that influence the learning patterns of ESL learners of
different levels. Taken together, all these studies explore the motivational factors associated
with ESL to increase the efficiency of learning pronunciation of Chinese students who are
experiencing it as a major problem in their language learning process.

The Input Hypothesis
Chao (2013) explores the input hypothesis and its use in improving pronunciation.
Chao (2013) defines the input hypothesis as learners understanding the learning language as
being a bit further to that of their current level of capability to understand the language. The
study defines comprehension being one of the major obstacles for the learners that desire and
are learning the English language and the input hypothesis incorporated into teaching could
help in bettering the capability or listening which could then get reciprocated in speaking
capability to better the pronunciation of Chinese students.
Chao (2013) addressed the issue associated with English and the requirements related
to tests for Chinese students to apply for higher education in foreign countries: IELTS, GRE,
TEM-4 (Test for English Majors Grade Four), and TEM-8 (Test for English Majors Grade
Eight). These exams require students to pronounce and understand the language quickly.
Chao (2013) demonstrated that because of issues associated with
comprehensibility, students tend to get nervous and not perform well. Teachers using the
input content could help students understand the pronunciation related aspect of language
and also help them become more exposed to the English pronunciation (Chao, 2013).
Krashen (1985) claims in his Input Hypothesis that in order for a second language
speaker's proficiency to grow, the speaker should be exposed to input that is somewhat
beyond his or her present level of competence (i+1). Teachers in the language teaching
center used the input hypothesis to better and also presented students with the auditory
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and visual inputs associated with the English language which helped in practice.The input
hypothesis explains the acquisition of language among the learners depends upon the level
of complexity of their mother tongue and the learning language. A learner is able to grasp
a new language when it is slightly advanced that their current language. This theory is
based on the competence level of a learner prior to the understanding of the language. The
Input Hypothesis is important because it is more focused on acquiring than on learning.
Given the circumstances, it is more important for the learners to decipher the language as
it helps them find the practical application of the language. The learning from acquiring it
is more long lasting than that of reading it by the memorization process. An example of
the effectiveness of input hypothesis is that of teachers in language teaching centers.
Through the use of auditory and visual demonstrations, the teachers were able to help the
students learn the language more efficiently. Moreover, the use of language input through
various English shows on the radio that present students to practice by listening to what
they hear positively impacts their pronunciation skills and understanding.
Research indicates that the input hypotheses can be used as a guide for curriculum/
educators. A study indicates that incorporating the input hypothesis as a guide helps students
better understand the structure associated with English and better their level of
understanding one step at a time (Freeman, 2001). This is important because it exhibits the
importance and capability held by the input hypothesis, which enables learners to better
their capability and could work as a guide for curriculum/educators. Freeman (2001) defines
the major problem for people in learning a second language is comprehensibility. The
structure and level of competence of the language and the learner respectively is responsible
for creating those difficulties. Input hypothesis in this case is thus helpful as it is more
process oriented. This process oriented aspect of the input hypothesis is also an example of
how learning a language is faster when it is practical. Through the interaction development,
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and setting objectives for the result, it creates a structured form for the learners. The
structure formation thus allows the learner to experiment within the boundaries of the
objectives set and helps them achieve the goals faster.
Another study carried out by Zhang (2021) explains how the monotonous ways
taught by the teachers are ineffective in fast learning of the language and uses the input
hypothesis as a means of coping with problems of slow learning. The integration of cultural,
geographical and interesting facts with the language learning helps eliminate the limitation
of vocabularies and therefore the learners have an easier time in acquiring a new language.
Not only does the input hypothesis associate the competence level, but is also more
practically focused to make the learning process easier.
The issue of comprehensibility is a major problem that is defined by Freeman(2001)
in learning a second language notably English because it requires one to understand the
structure and develop the competence held by the learners. The author presents different
means which define the incorporation of input hypotheses to better the acquisition process
defining it as being process-oriented, practice, along with the focus on the current and future
trends which present direction (Freeman, 2001). The idea exhibits the use of input hypotheses
to develop the interaction, understand the requirement, set out goals to achieve, and then
present necessary inputs associated with the outcome. Incorporating the input hypothesis
would lead to the development of a form-focus course that helps balance the task while
experimenting with a means to develop a proper and appropriate means. It further addresses
the incorporation as a means of not directly teaching, but developing the mental structure
through different means.
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Solutions for Pronunciation Problems
Research demonstrates that teachers training more sound patterns, input
hypothesis-based curriculum, and creating opportunities for students to practice more of their
listening and speaking practice would effectively help in the improvement of their
pronunciation skills. This includes a study that illustrates that a lack of attention given to
pronunciation during teaching causes unintelligible pronunciation (Gilakjani et al., 2011) and
a study that articulates that proper and appropriate input helps in improving the learning
process (Heriansyah et al., 2021). Increased practice that is constructed revolving around
rhythm and intonation while focusing on realistic conversation helps in the development of
articulatory phonetics necessary for communication with proper pronunciation (Gilakjani,
2011). This is important as all these articles combined present necessary information
associated with a solution to the pronunciation problem held by Chinese learners to better
their capability to speak properly and understand the language effectively.
In 2011, Gilakjani addressed the issue associated with the pronunciation problem
defining how the issue is not given much importance by the teachers as it is not connected
with the intelligence and capability held by the student. The study included information
that is synthesized from different kinds of literature associated with the issue to present
the findings. The article presents details associated with the suggestion linking it to the
pronunciation. The article also highlights different means that tend to impact the learning
capability held by individuals to soak in second language pronunciation. The focal point
that is presented in the article is associated with stress, intonation, and rhythm which help
in pronouncing words clearly and mitigate intelligible errors that occur. As defined in the
article, focusing more on the sound patterns notably in the area associated with vowels
and consonants along with supra-segmental features and stress, speech, intonation, and
rhythm (Gilakjani et a1., 2011), ensures that the capability of the individuals gets better.
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The teachers who focus on sound patterns and rhythms along with the organization of the
specific words are more likely to aid the students in pronunciation. The emphasis on
where particular stresses are made in words, the pattern of the stress changing in similar
kinds of words are helpful for the new learners. This helps them differentiate the words
while having an understanding of how it occurs through sounds. Gilakjani (2011) presents
issues associated with difficulty in learning a language and unintelligible pronunciation
impacting the communication problem but the particular factor is given less importance.
The findings presented in the article implies that observation of articulation of the sounds
while practicing communication is one of the best ways to improve the pronunciation.
Similarly, in order to understand words and meanings very quickly, the use of dialogue
delivery, role playing help in relieving the stress of learning a new language. The
application of such methods helps the learner and the teacher convey the uses of
pronouns, auxiliaries and prepositions.
This demonstrates the need associated with the training associated with the sound
patterns by the teachers. Stress-based and unstressed rhythm changes the meaning
associated with the words and in certain cases, unstressed rhythm is also required. In this
regard, teaching the sound patterns helps learners to make distinctions between the words
further enhancing the pronunciation. This is related to the work presented by Heriansyah
et al. (2021), which focuses on curriculum based on the input hypothesis to improve
student assessment results and second language learning.
The findings of Heriansyah et a1. (2021), present the issue associated with
curriculum design to learn a second language. The particular idea of focusing on the
betterment of the curriculum to increase the standard associated with learning mechanisms
is defined in the article. The study is conducted through understanding and dissection of
the models of different curricula and presenting analysis associated with them, based on
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the design and implementation. The fundamental claim that is made in the article
regarding the input hypothesis associated with language teaching defines its use and
importance in presenting the necessary samples which work as an input (Heriansyah et a1.,
2021). The article defines the particular idea of focusing on the betterment of the
curriculum to increase the standard associated with learning mechanisms.
The findings show learners receive inputs associated with their language use and
learning process through their teachers, students, and the materials they use for study help
improve their capability. It further explains that this plays a major role in how students learn
and perceive second language learning, as well as developing processes based on the
adequacy of the information which is input they receive from different sources. The article
also presents relatable details presented by Gilakjani (2011) which defines the importance of
practicing through the use of different materials which helps in recognizing the change and
developing a proper understanding of the language.
Similarly, the findings presented by Gilakjani (2011), present issues associated
with difficulty in learning a language and unintelligible pronunciation impacting the
communication problem but the particular factor is given less importance. Arthur studied
the means which would better the capability of individuals to better their pronunciation,
through studies and information collected from different works of literature. Gilakjani
et.al. (2011) demonstrate the effectiveness of training sound patterns while learning a new
language to increase the ability of the learner to pronunciate. The authors emphasize on
the importance of both listening and speaking in order to learn pronunciation. Similarly
Heriansya et. al. (2021) developed a curriculum based model where the input hypothesis is
integrated to explain the process of improving language capability.The findings presented
in the article pimples practices done regularly with a focus on the communicative method
while observing the pronunciation and articulation of different sounds help in the
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betterment of the pronunciation (Gilakjani, 2011). The author defines practices associated
with intonation contour with the speaking being practiced through the role-playing and
dialog delivery helps in understanding the meaning associated with the words and their
changes. Notably, teachers could also use it as a means of bettering the stress time making
learners more aware of the purpose of different pronouns, auxiliaries, and prepositions.
“5-10 minutes on pronunciation practice can be set aside either at the end of the lesson or
in the middle of the lesson when a prevailing problem is spotted or dictated by the context
of the learning situation” (Gilakjani, 2011, p. 7). This result implies that practicing
listening and speaking helps in polishing the language using capability.
In summary, training sound patterns, input hypothesis-based curriculum, and
practicing more listening and speaking would effectively help in improving pronunciation
skills. Gilakjani et a1. (2011) illustrate it by defining how training sound patterns better the
use of words. Heriansya et a1. (2021) demonstrated a curriculum developed with an input
hypothesis to better the language capability and Gliakjani defined more practice in both
listening and speaking as being associated with the betterment of pronunciation skills. This
information thus justifies the claim associated with improvement of pronunciation which
could be achieved through training, input hypothesis-based curriculum, and more practice
focusing on listening and speaking.
Integration of Digital Media in Learning
The integration of digital tools with learning a new language is helpful for learners to
grasp the contents easily. Research by Aggrawal & Chakraborty (2019) explains the
helpfulness of CAPT in learning English among Chinese students. A study by Wang (2017)
explains the effectiveness of social media applications such as Wechat in China to improve
the pronunciation of learners. Similarly, the other study by Gilakjani (2012) provides the
implication of the importance of learning pronunciation. Together these studies are relevant
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in understanding the use and effectiveness of tools such as digital media in learning English
for Chinese speakers.
According to Wang (2017) introduction of technology and digital media platforms
such as Wechat encourages self-learning and enhances learning flexibility. The support
functions of Wechat can help users to solve the pronunciation difficulties of the English
language. Integration of computer-based learning helps students to conduct and learn the
application of the English language in a practical day-to-day experience. The study by Wang
concluded that the entertainment value associated with the social media application is a great
means of attracting students’ attention.
Similar to the research done by Zhang & Yin (2009) and Han (2013), another article
by Gilakjani (2012) explores the causes of pronunciation difficulty. The article also discusses
the importance of correct pronunciation and focuses on the Contrary to other articles, the
author argues against the theory that watching makes it easier for learners to speak fluently.
Learners need appropriate sounds and techniques to divide the sounds and the differences
between them. “There is a major role for the use of computers in helping learners with
pronunciation - but it is not the role of displaying speech waves with no guidance as to how
they should be read.” (Gilakjani 2012). The study concludes that learners should understand
the features of the sounds rather than watch the animated sounds and reactions.
According to Aggrawal & Chakraborty (2019), Computer-aided pronunciation
training is used by natives to learn English. The personalization features of CAPT tools help
the learners to detect problems in their pronunciation. The accuracy level of CAPT tools is up
to 86% for mispronunciations. It has a comparative phonetics system for adults to compare
and contrast. It makes the study of English easier and more effective for Chinese learners.
The study concludes that visual stimulation for the young and also game-based systems of
CAPT keep the learner engaged.
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Together these three articles provide insight into the effectiveness of digital media to
improve the pronunciation of Chinese English learners. Contrary to Wang (2017) and
Aggrawal& Chakraborty (2019), Gilakjani (2012) argues that the use of digital media such as
video cannot improve the pronunciation of the speakers as pronunciation depends upon
rhythm, intonation, and stress. All in all these studies are relevant to understanding the tools
that can be useful in improving the pronunciation of Chinese English speakers.
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CHAPTER III
THE PROJECT AND ITS DEVELOPMENT
Description of the Project
The primary objective of this field project is to develop pronunciation lesson plans for
English language instructors in China in order to address the issue of mother tongue
interference in English pronunciation, evaluate several variables that affect English
pronunciation for Chinese language learners, compare the sound systems of Chinese and
English, and provide helpful scenarios for teaching and learning English pronunciation. The
field project that I was working on consisted of three different pronunciation lesson plans.
The intended audience is people who need to teach pronunciation and are enthusiastic
to teach accurate English pronunciation are the audience that this book is aimed at. These
people may be EFL teachers at high schools or universities, or they may be people who are
just passionate about teaching correct English pronunciation. This field project makes the
assumption that students who are at this intermediate level, whose first language is Chinese,
are able to communicate, follow the discussion, and comprehend sentences that are quite
difficult. This field project's secondary objective is to provide Chinese language students who
are having difficulty pronouncing English with the opportunity to improve their
pronunciation skills. This assistance will be rendered in the form of practice sessions.
The field project consists of three pronunciation lesson plans and extra information
designed to aid teachers' comprehension of the nature of the content. The three lesson plans
require 270 minutes to implement, and each session is 90 minutes, thus three classes are
allotted to finish. Therefore, before being asked to generate the specified sounds alone or
within words, dialogs, or paragraphs, learners will have plenty of opportunity to hear the
minimal pairs of the sounds and distinguish between them. The three overall lesson plans
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outlined for pronunciation comply with a consistent framework with the intention of serving
as a sample for instructors to adopt when developing additional units for use in the classroom.
Three sample lesson plans are organized by the following:
First of all, writing a plan before a lesson is a good way to get the teacher to think
carefully about the class. There are two elements to every pronunciation lesson plan: one is
for the teacher to guide class and the other is for the student to practice. The teacher’s version
consists of a procedure about the class. It will show activity/timing, objectives,
materials/equipment, step-by-step details, interaction/seating, contingency plans/ other notes.
The students' version consists of five activities: Activity I followed by Activity II, Activity
III, Activity IV, and Activity V.
Each lesson plan includes a greeting and warm-up (Figure 1). A few "warm-up"
questions meant to get people interested.
Figure 1
Greeting and Warm-up

Note. This is a screenshot of the greeting and warm-up.
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Each activity has a procedure (Figure 2) for the teacher on how to conduct lesson
plans which include:
● Activity time, the name of the action serves as a fast reminder of what is occurring.
How long does the teacher think this class will last? This can be expressed as a
number of minutes (e.g.,10 minutes).
● Objectives for each lesson, it will show what students will acquire upon completion
of this course. For example, by the end of the session, students will be able to
distinguish differences in sounds /th/ and /s/ in the initial, middle, and final positions
of words orally.
● Materials or equipment will be used in the class, teachers should think about the
proper supplies and equipment that will be used in the class.
● Step by step details, how teachers act and speak what students say and do.
●

Interaction or seating, how do students interact with each other? Students and
instructors interact? Does the instructor interact with the whole class?
Student-to-student engagement?

● Contingency plans or other notes, teachers should make every effort to think about
potential issues that can occur during the class.
● Activity, for students to participate (Figure 3 and Figure 4).
Activity I involves minimal pairs exercises. Minimal pairs exercises are an effective
method for highlighting a sound in a meaningful context and demonstrating the significance
of accurate pronunciation of the sound to the learner.
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Figure 2

Figure 3

Activity I for the Teacher

Activity I

Note. A screenshot of the procedure. Note. A screenshot of the activity I exercise.

Figure 4
Activity I

Note. A screenshot of the activity I exercise.
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Activity II includes five inductive questions that should be asked by the instructor
while pointing to various areas of the mouth model(figure 6). Inductive questions enable
students to work with an extensive variety of probabilities. It provides students with a starting
point from which they can refine their hypotheses and reach an informed conclusion.
Additionally, the teacher will provide a summary once these inductive questions have been
addressed at the conclusion of the session.
Figure 5

Figure 6

For the Teacher

Activity II

Note. A screenshot of the activity II.

Note. A screenshot of the activity II exercise.

Activity III is organized in four parts, the first one is the same-different
exercise(Figure 8). The teacher will simultaneously pronounce two words in the
same-different drill. Students will be asked to state if the teacher's presented two words are
the same or different.
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The second is the same-different exercise in the sentence (Figure 8). During this
section of the activity, the instructor will be asked to read one of the two prompts while the
other student provides an appropriate response. Students are encouraged to pay more
attention to their pronunciation after experiencing a communication breakdown brought on
by an improper response.
Figure 7

Figure 8

Activity III

Activity III

Note. A screenshot of the activity III.

Note.A screenshot of the activity III.

The third is identification by number exercise(Figure 9). In this section, when a word
is spoken by the teacher, the students are asked whether it belongs in number one or number
two. Different numbers represent different pronunciations.
And the last one is a pseudo communication exercise (Figure 10). In this activity, the
teacher will give the instruction first, for example, if I say "This is the light," you say "turn it
on," but if I say ``this is the night", you say "good night".
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Figure 9
Activity III

Note. A screenshot of Activity III.

Figure 10
Activity III

Note. A screenshot of Activity III.

Activity IV includes repetition of minimal pairs(Figure 11). In this section, students
merely need to repeat the teacher's statements.
The second exercise is the opposite exercise(Figure 11). Students must pronounce the
word in this part using the opposite pronunciation. For instance, if the teacher pronounces the
word light with a /l/ sound, the student should say the word night with a /n/ sound.
The third exercise is repetition of phrases and sentences(Figure 12). In this exercise,
students need to repeat the teacher’s phrases and sentences.
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Figure 11

Figure 12

Activity IV For the Teacher

Activity IV

Note. A screenshot of activity for the teacher.

Note.A screenshot of activity IV

The fourth exercise is to correct the sentences(Figure 14). In this exercise, the teacher
is going to say some sentences. If the students hear a mistake, tell classmates the correct word
or phrases.
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Figure 13

Figrue 14

Activity IV

Activity IV

The fifth is using /l/ and /n/ or /th/ and /s/ or /r/ and /l/in the context of a
dialogue(Figure 15). Students will role-play the dialogue. This role-objective play's is to
enhance language and communication abilities. provides students the chance to role-play and
make sense of real-world events. Students learn social skills when they work together in
teams.
The last one is comprehension questions(Figure 15). According to the dialogue, the
student will be put into the group to answer comprehension questions. The goal of these
comprehension questions is to increase a student's understanding of the significance of a text.
A physician must practice effective listening in order to ask meaningful questions.
Open-ended, "what" and "how" type questions are frequently used in well-thought-out and
fruitful discussions.
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Figure 15
Activity IV

Note. A screenshot of activity v.
Activity V includes a fun activity where the teacher instructs students to relay their
telephone numbers to their partners using the code provided in the materials.
For example, if their phone number were 510-358-656, they would say "bill lame
name, no bill nice, lot bill lot." The other student should listen and write down the number
they hear. The instructor numbers ten words in the minimal pair list on the blackboard from
0-9 like this:
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Figure 16
Activity V

Note. A screenshot of the activity v.

Development of the Project
The inspiration for this field research originated from my own frustrations with
language learning. I was born in China, and I spent my childhood in a quite small city in
China. When I was young, the majority of Chinese youngsters began studying English in
third grade. However, I began learning English in junior high school because neither my city
nor my school realized the significance of English at that time. My English teachers were all
Chinese, and they had no experience traveling to English-speaking countries at that time. In
my small universe, I thought they spoke English accurately.
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When my family and I traveled to the United States for the first time, I noticed that I
could not understand what the native speakers were saying, and they could not understand
what I was saying. I will never forget the time that I took my family out to eat at a restaurant
and the waiter asked me how well I wanted the steak cooked; I answered him medium well,
but he brought it to the meal medium rare. I am frustrated that the English I learnt in China
does not appear to be applicable. And also when I talk with native English speakers, they ask
me to repeat what I just said, presumably because of my Chinese accent or mispronunciation.
Occasionally, I become so embarrassed in their presence that my face turns red. I have always
struggled with my fear of public speaking, and since I believe that personality factors into
how well someone learns a language, I included this idea in my research. Through the
research, I have found evidence to support the notion that Chinese students need motivational
factors in order to learn English, and that their lack of self-confidence in speaking English is
a significant barrier to their success.
And also many people mimic Chinglish on some social media platforms. After
watching such films I am always curious why Chinese learners articulate with such a unique
accent. Therefore, I explore in my study what affects Chinese language learners'
pronunciation.
I have made numerous detours in English. I am eager to enhance my English
pronunciation and eliminate my pronunciation errors. Therefore, I want to recognize the
significance of pronunciation, then identify the variables that affect learners' English
pronunciation, and ultimately, I want to find a solution to this problem. I was able to put my
ideas into practice through this field project.
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The Project
"Yi's Pronunciation Lesson Plan" is in the appendix.

CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS
Conclusions
As an English learner, I can attest that pronunciation is a major concern for Chinese
English learners. One of the greatest obstacles is the correct pronunciation of English, which
frequently stops Chinese students from being understood by native speakers or other English
learners. One of the reasons for this deficiency in pronunciation abilities is that the majority
of Chinese people who learn English do not receive enough exposure to real
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English-speaking environments to simultaneously learn how to pronounce the language
correctly. Most students are also required to study a second language after mastering their
first languages. Some phonemes prevalent in English are absent from a number of Chinese
dialects. Thirdly, according to research by Knell and Chi (2012), Chinese language learners'
performance in the English language is significantly influenced by motivation, attitudes,
parental support, openness to communication, and other linguistic and nonlinguistic factors.
The main goal of this field project is to give an example of a pronunciation
curriculum for English language teachers in China. This will help them deal with the
problem of mother tongue interference in English pronunciation, figure out what factors
affect how Chinese language learners say English words, compare the Chinese and English
sound systems, and come up with helpful ways to teach and learn how to say English words.
Pronouncing a language correctly is one of the hardest parts of learning it, and
teachers don't like to talk about it much in class (Darcy, 2018). This project is important for
English teachers in China because it will help them become more aware of the many
different sound patterns that their students encounter and better understand the many
different pronunciation problems that their students face in different situations. Teachers of
English as a Foreign Language should focus on their students' needs, levels, and skills, such
as their pronunciation in oral skills and other classes. This project will help teachers, which
will help their students learn more.
Recommendations
I recommend this field project for teachers who are eager to help their students
master proper English pronunciation and who feel a need to teach pronunciation. I would
suggest that teachers who use this field project as a teaching tool encourage their students to
practice the minimal pairs as their first topic of conversation. As noted by Levis and
Cortes(2008): “Minimal pairs are the backbone of the teaching of vowel and consonant
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sounds in ESL/EFL pronunciation texts”. In order to carry out this field project, I collected
minimal pair combinations that are frequently found in pronunciation texts. For the student
exercises, the field project focused on three common pronunciation and related contrast
sounds:/l/ vs./n/(light vs.night), /th/ vs./s/(think-sink); and /r/ vs./l/(right vs. light).
I also recommend it for Chinese language learners. This lesson plan contains a
number of activities that I prepared just for the students. It also has the goal of assisting
Chinese language students who are having difficulty pronouncing English words by giving
them the opportunity to practice their pronunciation in front of an authentic audience.
Activities of the lesson that takes the biggest amount of time. I would suggest making
the teacher way around the classroom and have every student read the assigned sentence. It
is sometimes beneficial to select a volunteer to start this activity, and then proceed to move
about the room in a proper way. If a teacher chooses to have students read in sequence, it is
more likely that students at the end of the line may fall asleep rather than pay attention and
examine the text as their peers read aloud.
I also would like to talk about limitations for these lesson plans. I had a limited
amount of time, and i was unable to create all of my lesson plans around the ideal of
minimal pairs. Secondly, I believe the activities are insufficient. Some fascinating activities
may be added to the lesson plan in the future. For example,
#1 Flashcards with EFL Pronunciation
Working on pronunciation is only one of the many uses for flashcards in EFL games
and activities. Related actions include the following:
To practice a new word, read it off a flashcard.
Create an example phrase utilizing the flashcard term.
#2 Odd one out
Write a set of four words on the whiteboard. Three of them sound the same, but one
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is different. As an example: thing, sing, think, thick.
In this case, “sing” stands out as the only alternative because of the "s" sound it has.
The onus is on the young scholars to identify the dissimilar one and provide an explanation
for their choice.
To emphasize, this project will help teachers and students, and these
recommendations will help both.
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APPENDIX
Yi’s Pronunciation Lesson Plan

YI'S
PRONUNCIATION
LESSON
PLAN
2022

Yi Fang

University of San Francisco

Course/Level
Intermediate level
90mins x 3 lessons. Total 270mins.
Includes:
1. Pronunciation lesson plan #1/l/vs./n/
2. Pronunciation lesson plan #2 /th/vs./s/
3. Pronunciation lesson plan #3 /r/vs./l/

Materials/equipment
Whiteboard
PowerPoints
1. Pronunciation Lesson #1 /l/ vs./n/
2. Pronunciation Lesson #2 /th/ vs./s/
3. Pronunciation Lesson #3 /r/ vs./l/
PDF (for the student exercises)

Students
The number of students: 15-20
students in each classroom.
Age: Over 16 years old
Educational level: High school student
First language: Chinese

Lesson Aims
by the end of the session, students
will be able to:
students able to pronounce any
/l/ or /n/ sound words.
students able to pronounce any
/th/ or /s/ words.
student able to pronounce any /r/
or /l/ sound words.

Intended Audience
This project aims to contribute to the solution of the
pronunciation problems encountered by Chinese English learners.
“Pronunciation lesson plan” is written for EFL teachers in China.
These teachers can be EFL teachers at high school or university or
people who need to teach pronunciation and are eager to teach
correct English pronunciation. We assume that students at this
intermediate level can communicate, follow the dialogue, and
understand relatively complex sentences.
This field project is also intended to assist Chinese language
learners who are currently struggling with their English
pronunciation by providing them with opportunities to practice.

Table of
Contents
1-18

Pronunciation Lesson #1
/l/ vs./n/

19-35
36-52

Pronunciation Lesson #2
/th/ vs./s/

Pronunciation Lesson #3
/r/ vs./l/

Pronunciation
Lesson Plan #1
/l/ vs./n/
Objectives:
By the end of the session, students will be able to:
students can distinguish differences in sounds /l/ and /n/ in the
initial, middle, and final positions of words orally.
recognize and produce /l/ and /n/ in the initial, medial, and
final positions of words with 80% accuracy.
demonstrate where the /l/ and /n/ sounds are articulated.

1

Greeting 5mins
Objectives:
check-in.
remember all the students’ names.
students will be able to greet others and introduce themselves.
Materials/Equipment: PPT Pronunciation Lesson #1 /l/ vs./n/
Step-by-step details:
First, teachers must introduce their background and greet students by calling each
student by name. Then the teacher needs to introduce pronunciation lesson #1 (slide
1). At the same time, the teacher should show the PowerPoint slide named

（

）

“Pronunciation Lesson #1 objectives” (slide 2) and “today's agenda” slide 3 .

Warm-up 10 mins
Objectives:
What do you know from previous experience about the /l/ vs. /n/ sound?
Allow latecomers to arrive.
Materials/Equipment:
PowerPoints
Step-by-step details:
Ask the student about the /l/ and /n/ vocabularies. Write answers on the whiteboard
and encourage students to participate in the discussion.
Show some /l/ and /n/ minimal pairs in the PowerPoint(slide 4), calling the individual
to pronounce vocabulary in slide 4.
Ask whether the mispronunciation of these words has resulted in any unforgettable
experiences.
Contingency plans/ other notes:
some students may not be able to pronounce correctly. The teacher should take a note.
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For the Teacher

Activity I
Activity/timing: 15 mins

Objectives: Students orally learn the /l/ and /n/ in the initial, middle, and final
positions of words.
Materials/equipment:
PPT

（Activity I）

PDF for exercise

Step-by-step details:
1. Show the picture in the PowerPoint(slide 5). Students listen and notice the
initial sound in words "light" and "night."
2. Pointing to the picture of "light," pointing to a picture of "night." (slide 5)
3. Students listen, the teacher will pronounce all of the words with minimal pairs
of words in the table(slide 6).
Interaction/seating: Teacher-Students
Contingency plans/other notes:
Students may already know these words; if so, go quickly.
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Activity I
Teacher: Notice the initial sounds in these words.

/l/ #1

/n/ #2

/l/ #1
light (pointing to a picture of a
light)
light (Teacher: show PPT /l/
and #1 under the picture)

/n/ #2
night (pointing to a picture of
a night)
night(Teacher: show PPT /n/
and #2 under the picture)

Note:
T=Teacher
S=Student
SS=Student
S1:Naming a specific student
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For the Student

Teacher: Please Listen.
Initial Position
night-light
lock-knock
line-nine
lap-nap
low-no
lot-knot
lame-name

lei-neigh
let-net
lip-nip
low-know
life-knife
lice-nice
lick-nick

Medial Position

Final Position

connect-collect

bin-bill
baron-barrel
chin-chill
dean-deal
bone-bowl
inn-ill
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For the Teacher

Activity II
Activity/timing: 15 mins
Objectives:

Students make predictions based on experience and validated observations. Students
orally pronounce the /l/ and /n/ on the right track.
Materials/equipment:
PowerPoint
Mouth model
Step-by-step details:
1. Show the mouth model first (slide 7).
2. Inductive questions(yes or no questions) should be asked by the instructor while
pointing to various areas of the mouth model and anatomy.
3. Students need to answer "yes" or "no." (slide 7)
4. Teacher summarizes how to pronounce /l/ and/n/.
Interaction/seating: Teacher-Students
Contingency plans/other notes:
Students may wonder about how to place the tip of the tongue to make the sound /l/.
Be ready to share some videos from the website about how to pronounce /l/ and /n/
in detail.

6

Activity II
Note: the following inductive questions should be asked by the instructor while
pointing to various areas of the mouth model and anatomy.

Note: Teacher uses the above mouth model when asking below questions.
1. Do you pronounce the sound /l/ as "light" with the tip
of your tongue touching on your upper gum ridge?

SS: Yes

2. Do you allow air to pass out through the nose when you
pronounce /n/ in “night”?

SS: Yes

3. Does your tongue against your upper teeth and then
push the air around the sides of your mouth when you
pronounce /l/ in “light”?

SS: Yes

4. Does the air is blocked from leaving the mouth by
pressing the tip against the tooth ridge and the sides of the
front of the tongue against the side teeth when you
pronounce /l/ in “light”

SS: NO

5. Does the vocal cords vibrate while producing "night"?

SS: Yes

7

Teacher(summarizes):
Note: back to the picture "Light" vs. "Night"

When you pronounce /l/ in LIGHT(pointing to the picture "light"), the tip of
the tongue is placed against the middle of the tooth ridge. The sound is
created when air travels alongside the tip of the tongue, between the front of
the tongue and the side teeth. (Use the mouth model)

And also, when you pronounce /n/ in NIGHT (pointing to the picture
"night"), Pressing the front of the tongue's sides on the side teeth and its tip
against the tooth ridge prevents air from escaping the mouth. To let air escape
via the nose, the soft palate lowers. Given that the sound is uttered, it is
produced by the vibration of the vocal cords.
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For the Teacher
Activity III
Activity/timing: 15mins
Objectives: Students can distinguish the same-different /l/ and /n/ in words or
sentences.
Materials/equipment:
PowerPoints
PDF (for the student exercises)
Step-by-step details:
A.
1a. Ask the same-different exercises in words.
T: Teacher: Tell me if the sounds you hear are the same or different.
T: low-know
Ss: Different
1b. Ask the same-different exercises in the sentences.
T: Good job, now, let's try it in with sentences.
T: This is the knife, this is the life.
Ss: Different
T: calling on individual
B. Ask number exercise.
T: tell me which number you hear /l/ #1, /n/ #2
T: nice
Ss: #2
T: calling on individual
C. Ask communication exercise.
T: Good job. Now, if I say "This is the light," you say "turn it on," but if I say this
is the night," you say "good night."
T: This is the list.
Ss: turn it on
T: This is the night.
Ss: good night
Interaction/seating: Teacher-Students
Contingency plans/other notes: Ss are generally eager to talk.
9

For the Student

Activity III
A.

Same-Different Exercise

Teacher: Tell me if the sounds you hear are the same or different.
low - know (gesturing to the picture in the slide)

SS:Different

low-low (gesturing to the picture in the slide)

SS:The same

lame-name (gesturing to the picture in the slide)

SS:Different

lock-knock (gesturing to the picture in the slide)

S1:_______

nip-nip(gesturing to the picture in the slide)

S2:_______

lap-lap (gesturing to the picture in the slide)

S3:_______

let-net (gesturing to the picture in the slide)

S4:_______

line-line (gesturing to the picture in the slide)

S5:_______

nine-nine (gesturing to the picture in the slide)

S6:_______

lei-neigh (gesturing to the picture in the slide)

S7:_______

Teacher: Good job. Now, let’s try it with sentences.
1.This is the knife.
This is the life.

SS:Different

2. How do you spell lice?
How do you spell nice?

SS:Different

3. He accidently locks Yi’s door.
He accidently knocks Yi's door.

SS:Different
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For the Student
4. It is line.
It is nine.
(Calling on individuals)

S1:_______

？

5. How long have you collected these things
How long have you connected these things?

？
？

6. Is this a bowl
Is this a bone

S2:_______

S3:_______

7. He calls her name.
He calls her lame.

S4:_______

8. It was a dark night.
It was a dark light.

S5:_______

9. We have recycling bills now.
We have recycling bins now.

S6:_______

10. It is chill.
It is chin.

S7:_______

B.

Identification by Number Exercise

Teacher: Tell me which number you hear. /l/ #1 /n/#2
nice

SS:2

lock

SS:1

know-low

SS:2,1

deal-deal

SS:1,1

name-lame

SS:2,1

bowl-bon(calling on individuals)

S1:1,2

chin-chin

S2:_______

11

For the Student
lei-neigh

S3:_______

nap-nap

S4:_______

lap-nap

S5:_______

line-nine .

S6:_______

collect-connect .

S7:_______

C.

Pseudo Communication Exercise

Teacher: Good job. Now, if I say "This is the light," you say "turn it on," but if I say this is the
night", you say "good night".

1.This is the light. (pointing to the picture in the slide )
2. This is the night.(pointing to the picture in the slide

）

SS:turn on it
SS:good night

3. This is light.

S:________

4. This is night.(calling on individuals)

S1:_______

5. This is light.

S2:_______

6. This is night.

S3:_______

7. This is light.

S4:_______

8. This is night.

S5:_______

9. This is night.

S6:_______

7. This is light.

S7:_______
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For the Teacher
Activity IV
Activity/timing: 15mins
Objectives: Students will improve their ability to articulate /l/ and /n/.
Step-by-step details:
Send PDF(for the student) to students first.
A. repetition of minimal pairs.
T: Please repeat after me together.
T: rock-lock (gesturing to the PPT)
Ss: rock-lock
B. opposite exercise
T: If I say "lap," you say "nap" and if I say "lock," you say "knock"
T: lock
Ss: knock
T:(calling on individuals)
C. Repetition of phrases and sentences
T: Please repeat after me together.
T: He calls her name.
Ss: He calls her name.
T:(calling on individuals)
D. Correct the sentences
T: I am going to say some sentences. If you hear a mistake, tell me the correct word or phrase.
T: My lame is Fang.
Ss: name
T: (calling on individuals)
E. using /l/ and /n/ in the context of a dialogue.
T: Role-play the following dialogue and answer the questions below.
F.Comprehension questions.
ask some students as a volunteer to answer these questions.
Interaction/seating:
Teacher-Students
Students-Students
Contingency plans/other notes:
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For the Student

Activity IV
A.

Repetition of Minimal Pairs

Teacher: Please repeat after me.
knight-light(pointing to the picture in the slide 8)

SS:_______

lock-knock

SS:_______

line-nine

SS:_______

lap-nap(calling on individuals)

S1:_______

low-no

S2:_______

lot-knot

S3:_______

lame-name

S4:_______

lei-neigh

S5:_______

let-net

S6:_______

lice-nice

S7:_______

B.

Opposite Exercise

B.

Teacher: If say “lap”, you say “nap”, and if i say “lock”, you say “knock”
lock (gesturing to the picture in the slide 8)

SS:knock

lap(gesturing to the picture in the slide 8)

SS:nap

lice

SS:_______
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For the Student

nap (calling on individuals)

S1:_______

nice

S2:_______

let

S3:_______

name

S4:_______

collect

S5:_______

line

S6:_______

nap

S7:_______

C.

Repetition of Phrases and Sentence

Teacher: Please repeat after me together.
1.He calls her name.

SS:_______

2. This is a knife.

SS:_______

3. This is life.

SS:_______

4. We have recycling bins now.

S1:_______

5. He accidently locks Yi’s door.

S2:_______

6. .Nine plus nine equals eighteen.

S3:_______

7. They studied the document line by line.

S4:_______
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For the Student

8. Mr. Fang usually has a nap after lunch.

S5:_______

9.He heard the horse’s neigh in the distance.

S6:_______

10.The living room connects with the bathroom.

S7:_______

D.

Correct the sentences

Teacher: I am going to say some sentences. If you hear a mistake, tell me the
correct word or phrase.
1.My lame is Fang.

SS:_______

2. You should stop at a red night.

SS:_______

3. you should take a lap.

SS:_______

4. This is my bone.

S1:_______

5. She connects antiques in a small way.

S2:_______

6. I found my dog worrying about a bowl.

S3:_______

7. A knot of dust had blown in.

S4:_______

8. Net me go.

S5:_______

9.Do you low what her lame is?

S6:_______

7.The knife fell from his nerveless hand.

S7:_______

16

For the Student
E.

Using /l/ and /n/ in the context of a dialogue.

Teacher: Role-play the following dialogue and answer the questions below.
My Roommates
Lily: Did you lock Yi’s door?
Nora: No, I did not knock on Yi's door.
Lily: I mean when Yi leaves the house, ask you to lock the door for her.
Nora: Oh! I didn't hear what she said. Maybe I was napping when she left and I thought she
was still at home.
Lily: We should go home early today because the door isn't locked.
Nora: Let me call her.
Lily: I think she is taking the class right now.
Nora: Alright. I'm driving home now to lock the door.

F.

Comprehension Questions

Teacher: 3-5 people in a group, as a group to answer these questions.
1. Who forgot to lock the door

？

2. Did they go home early?
3. What is Yi doing

？

4. What is Lily doing when Yi is telling her to lock the door

？

5.How to deal with the problem of the unlocked door

17
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For the Teacher
Activity V
Activity/timing: 15mins
Objectives: The whole class can join in it.
Step-by-step details:
Telephone Number Activity for Pronunciation
instruct students to relay their telephone numbers to their partners using the above
code. For example, if their phone number were 510-358-656, they would say "bill
lame name, no bill nice, lot bill lot." The other student should listen and write
down the number they hear.
number ten words in the minimal pair list on the blackboard from 0-9 like this:
0. name
1. lame
2. low
3.no
4. bin
5. bill
6. lot
7. knot
8. nice
9. lice
Interaction/seating:
Students-Students
Contingency plans/other notes:
Some students may leave earlier.
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Pronunciation
Lesson #2
/th/ vs. /s/
Objectives:
By the end of the session, students will be able to
students can distinguish differences in sounds /th/ and /s/ in
the initial, middle, and final positions of words orally.
recognize and produce /th/ and /s/ in the initial, medial, and
final positions of words with 80% accuracy.
demonstrate where the /th/ and /s/ sounds are articulated.

19

Greeting 5mins
Objectives:
check-in.
remember all the students’ names.
Materials/Equipment: PowerPoints Pronunciation Lesson #2
Step-by-step details:
First, the teacher greets students by calling each student by name. Then the teacher
needs to introduce pronunciation lesson #2 (slide 12). At the same time, the teacher
should show the PowerPoint slide named “Pronunciation Lesson #2 objectives” (slide

（

）

14) and “today's agenda” slide 15 .

Warm-up 10 mins
Objectives:
What do you know from previous experience about the /th/ vs. /s/sound?
Allow latecomers to arrive.
Materials/Equipment:
PowerPoints
Step-by-step details:
Ask the student about the /th/ and /s/ vocabularies. Write answers on the whiteboard
and encourage students to participate in the discussion.
Show some /th/ and /s/ minimal pairs in the PowerPoint(slide 16), calling the
individual to pronounce them.
Ask whether the mispronunciation of these words has resulted in any unforgettable
experiences.
Contingency plans/ other notes:
some students may not be able to pronounce correctly. The teacher should take a note.

20

For the Teacher

Activity I
Activity/timing: 15 mins

Objectives: Learn about /th/ and /s/ in the initial, medial, and final positions of
words.
Materials/equipment:
PowerPoints
PDF(for the student exercises)
Step-by-step details:
1. Show the picture in the PowerPoint (slide17). Students listen and notice the
initial sound in the words "think" and "sink."
2. Pointing to the picture of "think," pointing to a picture of "sink." (slide 17)
3. Students listen, the teacher will pronounce all of the words with minimal pairs
of words in the table (slide 18).
Interaction/seating: Teacher-Students
Contingency plans/other notes:
Students may already know these words; if so, go quickly.
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Activity I
Teacher: Notice the initial sounds in these words.

/th/ #1

/s/ #2

/th/ #1
think (pointing to a picture of
an emoji)
light (T: show the slide /th/ and
#1 under the picture)

/s/ #2
sink (pointing to a picture of a
sink)
sink (T: show the slide /s/ and
#2 under the picture)

Note:
T=Teacher
S=Student
SS=Student
S1:Naming a specific student
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For the Student

Teacher: Please Listen.
Initial Position
Thing-sing
think-sink
thick-sick
thumb-sum

Medial Position

Final Position

pathway-passway

path-pass

leather-lesser

worth-worse

python-poison

youth-use

gather-gasser

myth-miss
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For the Teacher

Activity II
Activity/timing: 15 mins
Objectives:

Students make predictions based on experience and validated observations. Students
orally pronounce the /th/ and /s/ on the right track.
Materials/equipment:
PowerPoint slides
Mouth model
Step-by-step details:
1. Show the mouth model first(slide 19 ).
2. Inductive questions(yes or no questions) should be asked by the instructor while
pointing to various areas of the mouth model and anatomy.
3. Students need to answer "yes" or "no." (slide 19 ).
4. Correct students’ answers and correct them if needed.
5. The teacher summarizes how to pronounce /th/ and /s/.
Interaction/seating: Teacher-Students
Contingency plans/other notes:
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Activity II
Note: the following inductive questions should be asked by the instructor while
pointing to various areas of the mouth model and anatomy.

Note: Teacher uses the above mouth model when asking below questions.
1. Do you raise the tip of your tongue toward the gum
ridge when you pronounce the /th/ in “think”?

SS: Yes

2. Do you touch the upper gum ridge with your tongue when
you pronounce the /th/ in “think”?

SS: Yes

3. Do you push your tongue against our upper teeth and
push the air around the sides of your mouth when you
pronounce the /s/ in “sink”?

SS: No

4. Does the air travel and flow out over the sides of your
tongue when you pronounce the /s/ in “sink”?

SS: Yes

5. Do your vocal cords vibrate when you say /th/ and /s/?

SS: Yes

25

Teacher(summarizes):
Note: Look back at the example of “think” vs. “sink.” (Pointing to the
mouth model)

When /th/ is pronounced in “think,” the tip of the tongue touches the upper
gum ridge. When /s/ is pronounced in “sink,” the air is pushed out through
the tongue. The vocal cords vibrate when /th/ and /s/ are pronounced
(Pointing to the mouth model).
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For the Teacher
Activity III
Activity/timing: 15mins
Objectives: Differentiate /th/ and /s/ in words.
Materials/equipment:
PowerPoints
PDF (for student exercises)
Step-by-step details:
A.
1a. Ask the same-different exercises in words.
T: Teacher: Tell me if the sounds you hear are the same or different.
T: think-sink
Ss: Different
T: calling on individual
1b. Ask the same-different exercises in the sentences.
T: Good job; now, let's try it in with sentences.
T: This is a path. This is a pass.
Ss: Different
T: calling on individual
B. Ask number exercise.
T: tell me which number you hear /l/ #1, /n/ #2
T: think
Ss: #1
T: calling on individual
C. Ask communication exercise.
T: Very good. Now if I say “It is a thumb”, you say “Show it”, but if say “It is a
sum”, you say “Solve it”.
T: It is a thumb
Ss: show it.
T: It is a sum.
Ss: solve it.
Interaction/seating: Teacher-Students
Contingency plans/other notes: Ss are generally eager to talk.
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For the Student

Activity III
A.

Same-Different Exercise

Teacher: Tell me if the sounds you hear are the same or different.
think - sink (gesturing to the picture in the slide)

SS:Different

thumb - sum(gesturing to the picture in the slide)

SS: Different

thing - thing (gesturing to the picture in the slide)

SS: The same

thick - sick(gesturing to the picture in the slide)

S1:_______

thigh - sigh(gesturing to the picture in the slide)

S2:_______

worth-worse (gesturing to the picture in the slide)

S3:_______

python-poison (gesturing to the picture in the slide)

S4:_______

path-path (gesturing to the picture in the slide)

S5:_______

gather-gasser (gesturing to the picture in the slide)

S6:_______

myth-myth (gesturing to the picture in the slide)

S7:_______

Teacher: Good job. Now, let’s try it with sentences.
1.This is a path.
This is a pass.

SS:Different

2. It is thick.
It is sick.

SS:Different

3. You think.
You think.

SS: The same
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For the Student
4. Is it a thumb?
Is that a sum?
(Calling on individuals)

S1:_______

5. What is a youth?
What is a use?

S2:_______

6. This is a python.
This is a poison.

S3:_______

7. I think too much.
I sink too much.

S4:_______

8. Did you pass the exam?
Did you path the exam?

S5:_______

9. You got sick.
You got thick.

S6:_______

10. Do not drink poison.
Do not drink python

S7:_______

B.

Identification by Number Exercise

Teacher: Tell me which number you hear. /th/ #1 /s/#2
Think

SS:1

sum

SS:2

thing - sing

SS:1,2

pass-path

SS:2,1

thum-sum

SS:1,2

thaw-saw (calling on individuals)

S1:1,2

sigh-thigh

S2:_______
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For the Student
python-poison

S3:_______

youth-use

S4:_______

myth-miss

S5:_______

worse-worth

S6:_______

pathway-passway .

S7:_______

C.

Pseudo Communication Exercise

Teacher: Very good. Now if I say “It is a thumb”, you say “Show it”, but if say “It is a
sum”, you say “Solve it”.

1. It is a thumb. (pointing to the picture in the slide)

SS:Show it

2.It is a sum. (pointing to the picture in the slide)

SS:Solve it

3. It is a thumb.

S:________

4. It is a sum.(calling on individuals)

S1:_______

5. It is a thumb.

S2:_______

6. It is a thumb.

S3:_______

7. It is a sum.

S4:_______

8. It is a thumb.

S5:_______

9. It is a sum.

S6:_______

7. It is a thumb.

S7:_______
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Part IV.
Activity/timing: 15mins
Objectives: Students will improve their ability to articulate /th/ and /s/.
Step-by-step details:
Send PDF(for the student) to students first.
A. repetition of minimal pairs.
T: Please repeat after me together.
T: think-sink (gesturing to the PPT)
Ss: think-sink
B. opposite exercise
T: If I say “think”, you say “sink”, and if I say “thumb”, you say “sum”.
T: think
Ss: sink
T:(calling on individuals)
C. Repetition of phrases and sentences
T: Please repeat after me together.
T: t is thick.
Ss: It is thick.
T:(calling on individuals)
D. Correct the sentences
T: I am going to say some sentences. If you hear a mistake, tell me the correct word or phrase.
T: Don’t sink too much.
Ss: think
T: (calling on individuals)
E. using /th/ and /s/ in the context of a dialogue.
T: Role-play the following dialogue and answer the questions below.
F.Comprehension questions.
ask some students as a volunteer to answer these questions.
Interaction/seating:
Teacher-Students
Students-Students
Contingency plans/other notes:
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Part IV
A.

Repetition of Minimal Mairs

Teacher: Please repeat after me.
think-sink (pointing to the picture in the slide 8)

SS:_______

thumb-sum

SS:_______

thigh - sigh

SS:_______

worth-worse(calling on individuals)

S1:_______

path - pass

S2:_______

youth-use

S3:_______

thing-sing

S4:_______

myth-miss

S5:_______

gather-gassers

S6:_______

pathway-passway

S7:_______

B.

Opposite Exercise

B.

Teacher: If I say “think”, you say “sink”, and if I say “thumb”, you say “sum”.
think (gesturing to the picture in the slide 8)

SS:sink

thumb (gesturing to the picture in the slide 8)

SS:sum

thigh (moving away from the slide)

SS:_______
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leather (calling on individuals)

S1:_______

use

S2:_______

worse

S3:_______

miss

S4:_______

pass

S5:_______

poison

S6:_______

passway

S7:_______

C.

Repetition of Phrases and sentence

Teacher: Please repeat after me together.
1. It is thick.

SS:_______

2. He is sick.

SS:_______

3. Do you have a thumb?

SS:_______

4. Can you sing?

S1:_______

5. What is the use?

S2:_______

6. Did you sigh?

S3:_______

7. This necklace is worth buying

S4:_______
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8. We are looking for a python.

S5:_______

9. Did you pass the exam?

S6:_______

7. I love this path.

S7:_______

D.

Correct the sentences

Teacher: I am going to say some sentences. If you hear a mistake, tell me the
correct word or phrase.
1. Don’t sink too much.

SS:_______

2.I am a use.

SS:_______

3. Can you thing?

SS:_______

4. Is he thick today? (calling on individuals)

S1:_______

5. Don’t drink python.

S2:_______

6. I have that sing..

S3:_______

7. What is the thumb of those numbers?

S4:_______

8. Give me a sums up.

S5:_______

9.Let's gasser.

S6:_______

7. Have you been to that pass

？

S7:_______
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E.

Using /th/ and /s/ in the context of a dialogue.

Teacher: Teacher: Read the following dialogue and answer the questions.
Can't Hear
Darren: How are you?
Jenny: I am fine. Why did you call me suddenly?
Darren: I just wanted to know how you are doing?
Jenny: I got sick because I was drinking out last night.
Darrenl: It is fine. You are skinny. It won’t be a big deal.
Jenny: What do you mean? I can’t even get out of my bed right now.
Darren: Did you get that fat?
Jenny: What do you mean? I said I am sick. Did you hear thick?

F.

Comprehension Questions

Teacher: Divide the class into groups and ask them to work as a work to answer the
questions.
1. Why did Darren call Jenny?
2. What did Darren hear from Jenny?
3. What did Darren say to Jenny?
4. Is there a misunderstanding between Darren and Jenny?
5. Who is sick and who is thick?
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Pronunciation
Lesson #3
/r/ vs. /l/
Objectives:
By the end of the session, students will be able to:
differentiate /r/ and /l/ in different positions of words orally.
produce /r/ and /l/ in different positions of words with 80%
accuracy.
show where /r/ and /l/ are articulated.
understand the voicelessness of /r/ and /l/.
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Greeting 5mins
Objectives:
check-in.
remember all the students’ names.
Students will be able to greet others and introduce themselves.
Materials/Equipment: PowerPoint Pronunciation Lesson #3
Step-by-step details:
First, the teacher greets students by calling each student by name. Then the teacher
needs to introduce pronunciation lesson plan#3 (slide 25). At the same time, the
teacher should show the PowerPoint slide named “Pronunciation Lesson Plan #3

（

）

objectives” (slide 26) and “today's agenda” slide 27 .

Warm-up 10 mins
Objectives:
What do you know from previous experience about the /r/ vs. /l/ sound?
Allow latecomers to arrive.
Materials/Equipment:
PowerPoints
Step-by-step details:
Ask the student about the /r/ and /l/ vocabularies. Write answers on the whiteboard
and encourage students to participate in the discussion.
Show some /r/ and /l/ minimal pairs in the PowerPoints(slide 28), calling the
individual to pronounce them.
Ask whether the mispronunciation of these words has resulted in any unforgettable
experiences.
Contingency plans/ other notes:
some students may not be able to pronounce correctly. The teacher should take note.
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Part I
Activity/timing: 15 mins

Objectives: Learn about /r/ and /l/ in the initial, middle, and final positions of
words.
Materials/equipment:
PPT

（Activity I）

PDF for exercise

Step-by-step details:
1. Email the PDF(exercise for the student) to the students.
2. Show the picture in the PowerPoint (slide 29). Students listen and notice the
initial sound in words "right" and "light."
3. Pointing to the picture of "right," pointing to a picture of "light." (slide 29 )
4. Students listen, and the teacher will pronounce all of the words with minimal
pairs of words in the table(slide 30 ).
Interaction/seating: Teacher-Students
Contingency plans/other notes:
Students may already know these words; if so, go quickly.
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Part I
Teacher: Notice the initial sounds in these words.

/r/ #1

/l/ #2

/r/ #1
right (pointing to a picture of a
right)
right (T: show the slide /r/ and
#1 under the picture)

/l/ #2
light (pointing to a picture of
a light)
light (T: show the slide /l/ and
#2 under the picture)

Note:
T=Teacher
S=Student
SS=Student
S1:Naming a specific student
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Teacher: Please Listen.
Initial Position

Medial Position

Final Position

lair-rare
red-led
read-lead
rate-late

fry-fly
fruit-flute
bring-bling
broom-bloom

berry-belly
more-mole
peer-peel
dean-deal
bone-bowl
fire-file
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Activity II
Activity/timing: 15 mins
Objectives:

Students make predictions based on experience and validated observations. Students
orally pronounce the /r/ and /l/ on the right track.

Materials/equipment:
PowerPoint slides
Mouth model
Step-by-step details:
Show the mouth model on the slide.
Ask inductive questions (yes or no) while pointing to different areas of the
mouth.
Correct students’ answers and correct them if needed.
Summarize the lessons learned.

Interaction/seating: Teacher-Students
Contingency plans/other notes:
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Activity II
Note: the following inductive questions should be asked by the instructor while
pointing to various areas of the mouth model and anatomy.

Note: Teacher uses the above mouth model when asking below questions.
1. Do you raise the tip of your tongue toward the gum
ridge when you pronounce the /r/ in “right”?

SS: Yes

2. Do you touch the upper gum ridge with your tongue when
you pronounce the /r/ in “right”?

SS: No

3. Do you push your tongue against our upper teeth and
push the air around the sides of your mouth when you
pronounce the /l/ in “light”?

SS: Yes

4. Does the air travel and flow out over the sides of your
tongue when you pronounce the /l/ in “light”?

SS: Yes

5. Do your vocal cords vibrate when you say /r/ and /l/?

SS: Yes
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Teacher(summarizes):
Note: Look back at the example of “right” vs. “light.” (Pointing to the mouth model)

When /r/ is pronounced in “right,” the tip of the tongue raises toward the upper
gum ridge. When /l/ is pronounced in “light,” the tip of the tongue touches the
upper ridge. The vocal cords vibrate when /r/ and /l/ are pronounced (Pointing
to the mouth model).
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Activity III
Activity/timing: 15mins
Objectives: Differentiate /r/ and /l/ in words.
Materials/equipment:
PowerPoints
PDF (for student exercises)
Step-by-step details:
A.
1a. Ask the same-different exercises in words.
T: Teacher: Tell me if the sounds you hear are the same or different.
T: fry-fly
Ss: Different
T: calling on individual
1b. Ask the same-different exercises in the sentences.
T: Good job; now, let's try it in with sentences.
T: This is rock. This is a look.
Ss: Different
T: calling on individual
B. Ask number exercise.
T: tell me which number you hear /r/ #1, /l/ #2
T: bright
Ss: #1
T: calling on individual
C. Ask communication exercise.
T: Very good. Now if I say “It is a fruit,” you say “Eat it,” but if say “It is a
flute,” you say “Play it.”
T: It is a fruit.
Ss: eat it.
T: It is a flute.
Ss: play it.
T: calling on individual
Interaction/seating: Teacher-Students
Contingency plans/other notes: Ss are generally eager to talk.
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Activity III
A.

Same-Different Exercise

Teacher: Tell me if the sounds you hear are the same or different.
fry-fly (gesturing to the picture in the slide)

SS: Different

frame-flame(gesturing to the picture in the slide)

SS: The same

thing - thing (gesturing to the picture in the slide)

SS: The same

light-light(gesturing to the picture in the slide)

S1:_______

fruit-flute(gesturing to the picture in the slide)

S2:_______

bring-bling (gesturing to the picture in the slide)

S3:_______

bleed-breed (gesturing to the picture in the slide)

S4:_______

breed-breed (gesturing to the picture in the slide)

S5:_______

crowd-cloud (gesturing to the picture in the slide)

S6:_______

berry-belly (gesturing to the picture in the slide)

S7:_______

Teacher: Good job. Now, let’s try it with sentences.
1. I love rock.
I love lock.

SS: Different

2. It is right.
It is light.

SS: Different

3. You like fruit.
You like fruit.

SS: The samet
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4. Is that a fry?
Is that a fly?
(Calling on individuals)

S1:_______

5. Do you read?
Do you lead?

S2:_______

6. This is a crowd.
This is a cloud.

S3:_______

7. This is a crowd.
This is a cloud.

S4:_______

8. Can you fly?
Can you fry

S5:_______

9. Where is the fire?
Where is the file?

S6:_______

10. I like belly.
I like berry.

S7:_______

B.

Identification by Number Exercise

Teacher: Tell me which number you hear. /r/ #1 /l/#2
bright

SS:1

light

SS:2

right-light

SS:1,2

fly-fry

SS:2,1

fruit-flute

SS:1,2

braid-blade (calling on individuals)

S1:1,2

crown-clown

S2:_______
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rare-rare

S3:_______

berry-belly

S4:_______

bring-bling

S5:_______

fire-file

S6:_______

peer-peel

S7:_______

C.

Pseudo Communication Exercise

Teacher: Very good. Now if I say “It is a fruit,” you say “Eat it,” but if say “It is a flute,”
you say “Play it”.

1. It is a fruit. (pointing to the picture in the slide)

SS: Eat it

2.It is a flute. (pointing to the picture in the slide)

SS: Play it

3.It is a fruit.

S:________

4. It is a flute.(calling on individuals)

S1:_______

5.It is a fruit.

S2:_______

6. It is a fruit..

S3:_______

7. It is a fruit..

S4:_______

8. It is a flute.

S5:_______

9. It is a flute.

S6:_______

7. It is a fruit.

S7:_______
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Part IV.
Activity/timing: 15mins
Objectives: Students will improve their ability to articulate /r/ and /l/.
Step-by-step details:
Send PDF(for the student) to students first.
A. repetition of minimal pairs.
T: Please repeat after me together.
T: fry-fly (gesturing to the PPT)
Ss:fry-fly
B. opposite exercise
T: If I say “right”, you say “light”, and if I say “fry”, you say “fly”.
T: right
Ss: light
T:(calling on individuals)
C. Repetition of phrases and sentences
T: Please repeat after me together.
T: It is light.
Ss: It is light.
T:(calling on individuals)
D. Correct the sentences
T: I am going to say some sentences. If you hear a mistake, tell me the correct word or phrase.
T: Turn to the light.
Ss: Turn to the right.
T: (calling on individuals)
E. using /th/ and /s/ in the context of a dialogue.
T: Role-play the following dialogue and answer the questions below.
F.Comprehension questions.
ask some students as a volunteer to answer these questions.
Interaction/seating:
Teacher-Students
Students-Students
Contingency plans/other notes:
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Part IV
A.

Repetition of Minimal Mairs

Teacher: Please repeat after me.
fry-fly (pointing to the picture in the slide 8)

SS:_______

fruit-flute

SS:_______

frame-flame

SS:_______

frock-flock(calling on individuals)

S1:_______

free-flee

S2:_______

bring-bling

S3:_______

read-lead

S4:_______

rate-late

S5:_______

broom-bloo,

S6:_______

berry-belly

S7:_______

B.

B. recognition and production)
Opposite Exercise (Mixed

Teacher: If I say “right”, you say “light”, and if I say “fry”, you say “fly”.
right (gesturing to the picture in the slide 8)

SS: light

fry (gesturing to the picture in the slide 8)

SS: fly

free (moving away from the slide)

SS:_______
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bring (calling on individuals)

S1:_______

broom

S2:_______

belly

S3:_______

grass

S4:_______

braid

S5:_______

fruit

S6:_______

berry

S7:_______

C.

Repetition of Phrases and sentence

Teacher: Please repeat after me together.
1. It is light.

SS:_______

2. This is right.

SS:_______

3. Do you have fruit?

SS:_______

4. Can you play the flute?

S1:_______

5. The flowers broom.

S2:_______

6. Are you alive?

S3:_______

7. You can just bring food..

S4:_______
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8. At dawn, the birds flew back to their lair. .

S5:_______

9. This jade is rare.

S6:_______

7. He had a tiny mole on her leg.

S7:_______

D.

Correct the sentences(Mixed Recognition and production)

Teacher: I am going to say some sentences. If you hear a mistake, tell me the
correct word or phrase.
1. Turn to the light..

SS:_______

2.I like led flowers.

SS:_______

3. Do you fly chips?

SS:_______

4. Can you pray football outside? (calling on individuals)

S1:_______

5. The glass over there is too long.

S2:_______

6. I am arrive and well.

S3:_______

7. Are you flee this weekend?

S4:_______

8. At dawn, the birds flew back to their rare.

S5:_______

9. You can just bling food.

S6:_______

7. He had a tiny more on her leg.

S7:_______
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E.

Using /r/ and /l/ in the context of a dialogue.

Teacher: Read the following dialogue and answer the questions.
I Cannot Play
Will: I have got a flute for you.
Drew: A flute for me? I don’t know how to play one.
Will: Yesterday, you said that you like flutes.
Drew: When did I say?
Will: I heard you talking to Jenny, and you said that you like flutes.
Drew: No, I said that I liked fruits. You misheard.
Will: Oh no, I am embarrassed.
Drew: Don’t worry. Although I cannot play it, I will treasure it because you gave it to me.

F.

Comprehension Questions

Teacher: Divide the class into groups and ask them to work as a work to answer the
questions.
1. Why did Will gift a flute to Drew?
2. Can Drew play a flute?
3. Does Drew like flutes or fruits?
4. Who was mistaken?
5. Does Drew accept the gift?
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